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What subject matter knowledge about the concept of function should the teacher have?

In the face of changes in how mathematics is perceived by the general public, the need for
a better, more comprehensive and meticulous training of mathematics teachers becomes
increasingly important. Their professional training must be very thorough. In particular, the
teacher should have profound and thorough subject matter knowledge, by which | understand
indispensable for teaching knowledge of abstract mathematics, its methods and history. R. Even
(1990) put forward a general theory of examining teachers’ subject matter knowledge concerning
a given concept. My attempt to apply R. Even’s theory to the reality of teaching mathematics in
Poland revealed the necessity of modifications of that theory. Within the framework of ‘Forum of
Ideas’ | shall try to discuss components of teachers’ subject matter knowledge related to the
concept of function.
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